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Appendix B

General Consent Form

s 2. UNIVERSITY OF

¥ St.Thomas

[ am pleased to invite you to participate in a research study about teacher self-efficacy.
Specifically, the study will explore the process by which teachers develop self-efficacy and
ultimately increase their effectiveness. You were selected as a possible participant because
of your perceived level of self-efficacy. You are eligible to participate in this study because
you are a current teacher with over ten years of experience in Wisconsin or Minnesota. The
following information is provided in order to help you make an informed decision on
whether or not you would like to participate. Please read this form and ask any questions
you may have before agreeing to be in the study.

This study is being conducted by David Grambow, a doctoral student at the University of St
Thomas in the College of Education Leadership and Counseling. The study will be submitted
to the Institutional Review Board at the University of St. Thomas.

Background Information

This grounded theory study aims to develop a theory explaining a process by which teachers

develop self-efficacy. Bandura's seminal research on self-efficacy illuminated four sources
for the development of self-efficacy. These sources include engaging in mastery experiences,
vicariously experiencing examples of self-efficacy through social models, social persuasion,
and by reducing barriers to the development of self-efficacy (Bandura, 1995, p.3). This work
by Bandura helps us understand sources and inspiration for self-efficacy development but
does not directly speak to the process for said development. I plan to interview up to twenty
teachers in Wisconsin who indicated a strong belief in their self-efficacy based on their
response on a previously administered survey.

Procedures

If you agree to participate in this study, I will ask you to do the following things:
e Spend up to 90 minutes participating in a one-on-one interview with David Grambow
in a mutually agreed upon location.
o In-person interviews will take place in your school setting (i.e., classroom,
conference room or office), or in the interviewer's office at 644 Brakke Dr.
Hudson, WI.
o Online interviews will take place via Zoom in a privately scheduled conference.
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e Agree to participate in possible follow up interview questions via email or
teleconference.

Risks and Benefits of Being in the Study

Minimal risks for participants exist. [ will make every attempt to safeguard confidentiality
using pseudonyms. Participation in the study is voluntary.

The direct benefit you will receive for participating includes an opportunity to share your
experiences developing teacher self-efficacy. The body of knowledge developed in this study
has the potential to support other teachers as they strive to develop self-efficacy.

Compensation
There will be no compensation for participation in this study. All participation is
completely voluntary.

Privacy

Your privacy will be protected during and after your participation in this study. Although I
cannot guarantee absolute anonymity, I will make every effort to protect your privacy. I will
use pseudonyms in any share documents or drafts. You will have the right to determine the
location and timing of any participatory activities including but not limited to the interviews
and observations. However, due to the nature of the study procedures, privacy cannot be
fully guaranteed while you participate in this study.

Confidentiality

The records of this study will be kept confidential. In any report I publish, I will not include
identifying information. The types of records I will create include written field notes,
interview transcripts, digital recordings of the interview, memos, written descriptions of
potential observations of your teaching, and written descriptions of your teaching
environment. All digital information will be stored on an encrypted and password-protected
local drive and backed up in an encrypted and password protected cloud-based storage
system. | will personally transcribe all audio files or use a service with clearly articulated
confidentiality procedures. All signed consent forms will be kept for a minimum of three
years upon completion of the study. Institutional Review Board officials at the University of
St. Thomas reserve the right to inspect all research records to ensure compliance.

Voluntary Nature of the Study

Your participation in this study is entirely voluntary. Your decision whether or not to
participate will not affect your current or future relations with the Hudson School District,
your employer, or the University of St. Thomas. There are no penalties or consequences if
you choose not to participate. If you decide to participate, you are free to withdraw at any
time without penalty or loss of any benefits to which you are otherwise entitled. Should you
decide to withdraw, data collected about you will only be used with your additional written
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consent. You can withdraw by emailing me at dave.grambow@gmail.com or phone at 715-
338-2975. You are also free to refrain from answering any questions [ may ask.

Contacts and Questions

My name is David Grambow. You may ask any questions you have now and any time during
or after the research procedures. If you have questions later, you may contact me at
dave.grambow@gmail.com or by phone at 715-338-2975. You may also contact the
University of St. Thomas Institutional Review Board at 651-962-6035 or
muen0526@stthomas.edu with any additional questions or concerns.

Statement of Consent

[ have had a conversation with the researcher, David Grambow, about this study and have
read the above information. My questions have been answered to my satisfaction. I consent
to participate in the study.  am at least 18 years of age. I give permission to be audio recorded

during this study.

You will be given a copy of this form to keep for your records.

Signature of Study Participant Date

Print Name of Study Participant

Signature of Researcher Date
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Appendix C
Email Invitation to participate
Greetings,

| hope this email finds you doing well. First of all, | want to thank you for being a
teacher in the great state of Wisconsin. Your job is immensely important to the students,
your community, and the state. | am currently an administrator in the teaching and
learning department in a Wisconsin school district. One of my primary responsibilities is
ensuring we have highly qualified and well-supported teachers in our district.

| am currently working on my doctoral dissertation at The University of St.
Thomas. | am studying the processes through which teachers develop self-efficacy.
Teacher self-efficacy is the belief a teacher has in his or her ability to meet the needs of
all of their students. | believe teacher self-efficacy is more important now than ever. As
you know, teachers are operating under the pressure of increased accountability
measures from the federal, state, and local levels. Teachers are working hard to meet
the needs of students who come to the classroom with ever-changing backgrounds and
needs. All of this can wear a teacher down. That is why teacher self-efficacy is so
important. Teachers need to know they can make a difference!

| would sincerely appreciate it if you would complete a short survey regarding
teacher self-efficacy. The survey consists of forty-four scale and multiple-choice items.
The results of this survey will help me identify a group of up to twenty teachers to
interview in more depth regarding teacher self-efficacy. Whether or not you are selected
to take part in the next phase of this study, | will contact you via email to discuss the
next steps in the process. If you are willing to do so, you can click on this link to access
the electronic survey. If you have any questions, please do not hesitate to ask.

Yours appreciatively,

Dave Grambow

EMAIL PERMISSION FROM SUPERINTENDENTS
Dear,

Although | am an administrator in the region, | am writing to you in the capacity of a
student. | am currently working on my doctoral dissertation at The University of St.
Thomas. My study concerns the process and conditions influencing the way teachers
develop beliefs about their ability to affect student success. As you know, teachers
operate in a new era of increased accountability measures from the federal, state, and
local levels. Teachers work hard to meet the needs of their diverse students with a
variety of backgrounds and needs. The most important factor affecting students’
success involves well-prepared and supported teachers. | would sincerely appreciate it
if you would allow me to ask some of your teachers to complete a short survey


https://www.surveymonkey.com/r/89HJVVB
https://www.surveymonkey.com/r/89HJVVB
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regarding the way they formed their beliefs about teaching, and how they continue to
grow as professional educators.

The main portion of the survey is comprised of twenty-four questions to be ranked on a
nine-point scale, reflecting the degree to which the teacher agrees with the statement.
There is an additional set of questions regarding career stages and perceived
influences on teacher self-efficacy. The results of this survey will help me identify a
group of up to twenty teachers to interview in more depth. The interview will explore
how teachers develop their beliefs about teaching and the effects of these beliefs on
student learning. Whether or not the teacher is selected to take part in the next phase of
this study, | will contact them with information via email to discuss the next steps in the
process.

| will in no way identify the teachers nor will | identify the specific school or district in
which the teacher works. | will identify each participant with a pseudonym. | will only
indicate the general size of the school and district and that the school is in Wisconsin. |
will interview outside of the teachers' contracted work schedule.

Please let me know if you would be willing to allow me to interview teachers in your
district. With your permission, | will start this process by working with teachers who are
part of a principal licensure program. In your district, | would like to invite to
participate. | will be using a chain sampling strategy to recruit participants. | will also ask
to invite other teachers who may demonstrate high levels of teacher
self-efficacy to participate. | will continue this process until | have identified and recruited
up to a total of twenty participants. | will be recruiting from four districts, so | would
anticipate interviewing no more than five to seven teachers in your district throughout
this upcoming school year. Please let me know if you would be willing to allow me to
interview your teachers. If you have any questions, please do not hesitate to ask.

Yours appreciatively,

Dave Grambow
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Appendix D

Survey

Teacher Self-Efficacy Beliefs - Long Form

1. Modified from Tschannen-Moran Teacher Beliefs - TSES (Tschannen Moran & Woolfolk Hoy,
2001)

Directions: Please indicate your opinion about each of the questions below by marking any one of
the nine responses in the columns on the right side, ranging from (1) “None at all” to (9) “A Great
Deal” as each represents a degree on the continuum. (1= None at all, 3=Very Little, 5=Some Degree,
7= Quite a bit, 9=A great deal)

Please respond to each of the questions by considering the combination of your current ability,
resources, and opportunity to do each of the following in your present position. There are a total
of 44 multiple-choice or scaled questions that should take less than 20 minutes to complete. If you
have questions or concerns, please contact Dave Grambow at Dave.grambow@gmail.com.

This personal information will OMLY be used for contact purposes. If you are going to be invited to panicipate in the next phase of the

study, this information will be used to make contact and to establish an opportunity to engage in a corresponding interview. The
personal information will WOT be published in any way or shared with anyone.

1. Address

Mame

Personal Email Address

State/Province |
Phone Number |

Teacher Self-Efficacy Beliefs - Long Form

2,

2. How much can you do to get through to the most difficult students?

Some
Mone at All Wary Little Deagrea Quite a Bit A Great Deal
[ ) ( ) ( ) ( )!
L S A S A S M S _—

3. How much can you do to help your students think critically?

Some
Mone at All Wery Little Degree Quite a Bit AGreat Deal

N — — — — — — — —.\
[ ] [ | ( \ [



4. How much can you do to control disruptive behavior in the classroom?

Some
Mone at All Wery Little Degree Quite a Bit
L r Y y L A o

5. How much can you do to motivate students who show low interast in school?

Some
Mone at All Wy Little Degreea Quite a Bit

6. To what extent can you make your expectations clear about student behavior?

Some
Mone at All Wery Little Degree Quite a Bit

7. How much can you do to get students to believe they can do well in school?

Some
Mone at All Wery Little Degree Quite a Bit

8. How well can you respond to difficult questions from your students?

Some
None at All Wery Litthe Degree Quite a Bit

9. How well can you respond to difficult questions from your students?

Some
Mone at All Weary Little Degreea Quite a Bit
L _— A e _.f. L - Ly

10. How much can you do to help your students value learning?

Some
Mone at All Wery Little Degree Quite a Bit

11. How much can you gauge student comprehension of what you have taught?

Some
Mone at All Wery Little Degree Quite a Bit

A Great Deal

AGreal Deal

A Greal Deal

A Great Deal

AGreal Deal

A Great Deal

A Greal Deal
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12. To what extent can you craft good questions for your students?

Some
None at Al iery Little Degreea Quite a Bit
W ) b /- L ) b )

13. How much can you do to foster student creativity?

Some
None at Al iery Little Degreea Quite a Bit

14. How much can you do to get children to follow classroom rules?

Some
None at All ey Little Degreea Quite a Bit

15. How much can you do to improve the understanding of a student who is failing?

Some
None at All ey Little Degreea Quite a Bit

16. How much can you do to calm a student who is disruptive or noisy?

Some
None at All ey Little Degreea Quite a Bit

17. How well can you establish a classroom management system with each group of students?

Some
None at All Wiery Little Degree Quite a Bit
L A L f. L A o A

18. How much can you do to adjust your lessons to the proper level for individual students?

Some
None at All Wiery Little Degree Quite a Bit

19. How much can you use a variety of assessment sirategies?

Some
Nona at All iery Little Degreea Quite a Bit

AGreal Deal

AGreal Deal

AGreal Deal

AGreal Deal

AGreal Deal

AGreat Deal

AGreat Deal

AGreat Deal
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20. How well can you keep a few problem students from ruining an entire lesson?

Some
None at All Wery Litthe Degres Quite a Bit A Great Deal
I\._z x_.;l I\._z x_,.;" I‘\._z x_/l I\\_z L ._;I

21. To what extent can you provide an alternative explanation or example when
students are confused?

Some
None at All Wery Litthe Degres Quite a Bit A Great Deal
I.' A I.' \I ' y i y "y
e fl p s A I\ fl I‘\ A /I
22. How well can you respond to defiant students?
Some
None at Al Wery Little Degrea Quite a Bit A Great Deal
7 5\ # 5\ # Y # y Y
| 1 | 1 | 1 | |
o e oy - o - o - -

23. How much can you assist families in helping their children do well in school?

Some
None at All Wery Litthe Degres Quite a Bit A Great Deal
[ ) [ ) [ ) | bl
L o L _— M L o Yt -

24, How well can you implement alternative strategies in your classroom?

Some
None at Al Wery Little Degrea Quite a Bit A Great Deal
I\._f '\._J’I I\._r \._4’. I\._z ‘\._4" I'\_/ Mo -\_,JJ

25. How well can you provide appropriate challenges for very capable students?
Some
None at Al Wery Little Degrea Quite a Bit A Great Deal

o Yy L ' oo ' o Yy Ty
| | | | | | | |
it A A gt A r,

Teacher Self-Efficacy Beliefs - Long Form
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26. How many years have you been teaching?
1.5
6-10

| 11415

16-20

27. How would you characterize your current professional setting?

| Rural
Exurban / small town
Suburban

Urban

28. Gender
Female
Male
Mon-binary

Prefer not to reply

Teacher Self-Efficacy Beliefs - Long Form

4. Factors Affecting Teacher Self Efficacy

Teacher self-efficacy is the belief a teacher has in his or her ability to meet the needs of all
students. Please indicate which of the following factors you would currently attribute to increases
in your self-efficacy. Rate each factor on a 1-4 scale with 4 being the highest impact on your self-
efficacy. (1=no impact, 2=minimal impact, 3=moderate impact, 4=high impact)

29. Feedback from students
1 2 3 4

| |
- ot b L

30. Feedback from parents or guardians

1 2 3 4
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31. Feedback from Colleagues

1 2 3 4

32. Evaluative feedback from supervisor

1 2 3 4

33. Working with a mentor or coach

1 2 3 4

34, Autonomy-Ability to make your own decisions

1 2 3 4

35. Clear expectations

1 2 3 4

36. Mastering an instructional strateqy or skill

1 2 3 4

37. Working with expert teammates

1 2 3 4

38. Being encouraged by colleagues

1 2 3 4

39. Maintaining positive relationships with students

1 2 3 4



Teacher Self-Efficacy Beliefs - Long Form

5.

40. Holding high expectations for students

1 2

.
1 \
A L

41. Engaging in professional development opportunities

1 2

& ~
iy y
- L

42. Engaging in professional development opportunities

1 2

"\I £
r,

43. Mentoring other teachers or pre-service teachers

1 2

Ty T
|
r,

44, Fostering student independence

1 2

Yy F
|
¥

45. Please list any other factors you feel have increased your ability to meet the needs of all of your

students:

1

281
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Appendix E

Interview Protocol

Primary Questions:

1.
2.
3.

No o

7.

How long have you been a teacher? (Background)
At what point in your career did you determine you were an effective teacher? (process)
Looking back at your career, what has supported your ability to meet the needs of your
students as you moved from pre-service to a new teacher? From new teacher to mid-career
stage (5-15 yrs)? From mid-career to the veteran?
How have mentors supported the development of your ability to meet the needs of your full
range of learners?
How do you foster student learning independence?
Describe your expectations for your students.
What actions have other taken that have affected your belief in your ability to reach all children?
(VE/VP)
Describe your earliest professional recollection of a time when you felt confident you were
meeting the needs of your students. (process)

a. What was it about that experience that affected your self-efficacy belief? (process)
What experiences since then have sustained your self-efficacy beliefs? (ME, VE, VP, EPS)
How would you describe the process you have gone through realizing you were effective with a
broad continuum of student needs, challenges, and abilities?
How have your colleagues support your self-efficacy beliefs? (VE, VP)
Describe an instance where you learned you could be successful with challenging students?
(process)
Describe what it feels like when you are confident you are meeting the needs of all of your
students. (EPS)
Describe your self-reflection practices. (Do you journal, reflect with colleagues, family members,
etc...) (Process)

Secondary Questions

8.
9.

10.
11.
12.
13.
14.

15.
16.
17.

How do you know you are reaching all your students? (ME)

On what part of the students’ lives do you feel you have the most impact? (Norton, 2013, p.174)
(ME)

How do the people with whom you work affect your sense of self-efficacy? (VP, VE)

What convinces you to remain in the profession? ( Norton, 2013, p.174) (ME, VP, VE, EPS)
How do you think your self-efficacy affects student achievement if at all? (ME, VP, VE, EPS)
What actions to do you take that ensure your effectiveness as a teacher? (ME)

How does your communication with parents affect your self-efficacy beliefs? (ME, VP, VE,
EPS)

How does your reflection affect your self-efficacy?

Describe specific teaching situations that increased your ability to reach all students. (process)
What sort of teaching or professional development experiences has positively affected your
belief in your ability to reach all students? (ME)



