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APPENDIX B: PARTICIPANT CONSENT FORM

Research Participation Key Information

Trans*forming College Classrooms into Gender Inclusive Spaces:
A Case Study Amplifying Transgender Voices

What you will be asked to do:

Participants will be asked to complete three main
components:

1.

An initial Zoom interview of about 60 minutes with
the researcher at the beginning of the Spring
semester. Interview questions will investigate

Participating in this study has risks:

| will ask you personal
information about your gender
identity

Owing to the nature of the study,
you may feel emotional or very

uncomfortable if remembering
negative experiences related to
your gender identity

While unlikely, as with any online
information there is the potential
for confidentiality of data breach
and/or violation of privacy

If a breach of confidentiality did
occur, there may be social or
economic risks if you live in an
area that does not provide legal
protection for transgender
individuals

participants' experiences in college classes through
the lens of gender identity.

Throughout the Spring 2021 semester, submit to the
researcher course assignments and/or reflections on
classrooms experiences that affirm or challenge the
participant’s gender identity.

A final reflection interview of about 60 minutes with
the researcher over Zoom at the end of Spring
semester.

Please read this form and ask any questions you may have before agreeing to be in the study.

You are invited to participate in a research study about how transgender college students
experience their classroom environments and course work. The title of this study is
Trans*forming College Classrooms into Gender Inclusive Spaces: A Case Study Amplifying
Transgender Voices. You were selected as a possible participant in the study because you meet
the eligibility requirements. You are eligible to participate in this study if you are a college student
in the United States who identifies as transgender. The following information is provided to help
you make an informed decision about whether you would like to participate or not.

What will you be asked to do?
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If you agree to participate in this study, | will ask you to do the following things:

e Schedule and participate in an approximately 60 minute Zoom interview with the researcher to
be held during January or February 2021. The interview will explore gender identity and
experiences in college classrooms and curriculum through the lens of gender identity. Audio will
be recorded for a transcription, then deleted within one month of the interview. Transcripts will
not include any identifying information.

o Share your preferred first name, pronouns, and university email address (ending in .edu) so that
| can communicate with you throughout the semester and verify your college student status.

e Stay in contact throughout the Spring 2021 semester by submitting course assignments and
reflections on classroom experiences that affirm or challenge your gender identity.

e Participate in a final reflection Zoom interview of approximately 60 minutes with the researcher
at the end of the Spring 2021 semester (May or June).

¢ Review my findings and provide feedback on my study if you wish.

Your preferred first name, pronouns, and email address will only be used to contact you
throughout the duration of the study and then will be deleted after the study is complete.

The time commitment for this study is approximately 5.5-7.5 hours total throughout the Spring
2021 semester. Any additional time committed is at your discretion if you wish to provide
feedback on the study. All correspondence and interviews will take place online using email and
Zoom.

What are the risks of being in the study?
The study has risks:

e | will ask you personal information about your gender identity

e Owing to the nature of the study, you may feel emotional or very uncomfortable if
remembering negative experiences related to your gender identity

e While unlikely, as with any online information there is the potential for confidentiality of
data breach and/or violation of privacy

e If a breach of confidentiality did occur, there may be social or economic risks if you live
in an area that does not provide legal protection for transgender individuals

To minimize these risks, | will ask open-ended questions in interviews. You are free to skip any
questions | ask if they require recalling traumatic or distressing events or cause emotional
distress. You may also choose to withdraw from the study at any time.

| will keep your preferred name and contact information stored in a password protected file on
my password protected computer. Your contact information will be kept separate from the data
collected and all references to my study topic.
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Note that transcripts and document data collected in my study will be kept indefinitely, but will
be de-identified to protect participants’ anonymity.

Here is more information about why we are doing this study:

This study is being conducted by Carley Stieg, EAD Candidate at the University of St. Thomas
School of Education. This study was reviewed for risks and approved by the Institutional Review
Board at the University of St. Thomas.

The purpose of this study is to explore what factors affect the experiences of transgender college
students in the classroom and curriculum through the lens of gender identity in order to identify
barriers for students. ldentifying barriers may assist instructors and higher education
professionals with creating gender inclusive classrooms.

There are no direct benefits for participating in this study.

We believe your privacy and confidentiality are important. Here is how we will protect your
personal information:

Your privacy will be protected while you participate in this study since you have control over
when we meet and what you choose to share with me. Your preferred first name, pronouns,
email address, and any other identifying information will only be used to contact you for the
study duration and will be deleted as soon as this purpose has been fulfilled.

The records of this study will be kept as confidential as possible, though, as with any online
information or Zoom call, the possibility of a confidentiality breach does exist. In any reports |
publish, | will not include information that will make it possible to identify you (e.g.- your
preferred name, where you are from, your graduation year, the name of the college you attend,
etc.). The types of records | will create include:

e An audio recording of your interviews that will be transcribed, then deleted within one
month. My transcriber and | will have access to these recordings.

e A transcript of your interviews (with identifying information removed) will be stored on
my password-protected computer. Only my transcriber, advisor, and | will have access to
these documents.

Though | will do everything | can to protect your confidentiality, State law and ethical standards
require that | report any disclosure of the following to appropriate local or State authorities:

¢ Clear and imminent danger or harm to yourself or others, or

e Suspected or confirmed abuse or neglect of a child or a vulnerable adult.
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There is no limit to the length of time we will store de-identified information, but if you choose
to withdraw from the study your information will not be stored for future use.

This study is voluntary and you have the right to withdraw from the research with no penalties
of any kind.

Your participation in this study is entirely voluntary. Your decision whether to participate or not
will not affect your current or future relations with the researcher or the University of St. Thomas.
There are no penalties or consequences if you choose not to participate. If you decide to
participate, you are free to withdraw at any time without penalty. Should you decide to
withdraw, data collected about you will be destroyed unless it is already de-identified or
published, and | can no longer delete your data. You can withdraw by emailing the researcher,
Carley Stieg, at carley.stieg@stthomas.edu. You are also free to skip any questions | ask if they
require recalling traumatic or distressing events or cause emotional distress.

Incentives:

Participants will receive compensation for participating in this study. Participants will be
compensated $20 per interview for participating in the initial and final Zoom interviews with the
researcher. Participants will also be compensated $10 per month throughout the Spring semester
when they send course assignments and reflections that affirm or challenge their gender identity
at least once per month. Participants will receive compensation for participating in the study
regardless of whether they choose to withdraw. The total compensation per participant is $80
over the course of the semester.

Who you should contact if you have a question:

My name is Carley Stieg. | am a doctoral student at the University of St. Thomas. You may ask
any questions you have now or at any time during or after the research procedures. If you have
guestions before or after we meet, you may contact me at 651-962-5841 or
carley.stieg@stthomas.edu . You may also contact my advisor, Dr. Jayne Sommers at
jayneksommers@stthomas.edu . Information about study participant rights is available online
at https://www.stthomas.edu/irb/policiesandprocedures/forstudyparticipants/. You may also
contact Sarah Muenster-Blakley with the University of St. Thomas Institutional Review Board at
651-962-6035 or muen0526@stthomas.edu with any questions or concerns (reference project
number 1578643-1).
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| have had a conversation with the researcher about this study and have read the above
information. My questions have been answered to my satisfaction and | consent to participate in
the study. | am at least 18 years of age. | give permission to be audio recorded during this study.

You will be given a copy of this form to keep for your records.

Signature of Study Participant Date

Print Name of Study Participant

Signature of Researcher Date

UNIVERSITY OF

% St.Thomas

Should you experience emotional distress, you may utilize the following national resources, outlined on
https://transequality.org/additional-help:

National Suicide Prevention Hotline

24/7 hotline, staffed by trained individuals, for those in suicidal crisis or emotional distress
http://www.suicidepreventionlifeline.org/

Crisis hotline: 800-273-TALK (8255); 888-628-9454 (en espaiiol)

Crisis Text Line

Free, 24/7 support for people in crisis

https://www.crisistextline.org/

Text 741741 from anywhere in the USA to text with a trained Crisis Counselor.

The Trevor Project

Crisis intervention and mental health services for those ages 13-24
http://www.thetrevorproject.org/

Crisis hotline: 866-488-7386 (for those ages 13-24)

Communities Against Hate

National coalition documenting hate incidents

Report an incident at: http://communitiesagainsthate.org/report
Report and get help at: 1-844-9-NO-HATE
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APPENDIX C: STUDY ANNOUNCEMENT ON PROLIFIC AND SOCIAL MEDIA

Seeking Trans College Student Participants for Study on Classroom Inclusion

The purpose of my study is to understand the classroom experiences of transgender college students in
the United States and factors that may affect students' experiences. | am seeking college students who
identify as transgender (including trans women, trans men, non-binary, genderqueer, and agender
individuals and all who do not identify as cisgender) to participate in a semester-long study.

Participation will include:

1. An approximately 60-minute individual Zoom interview in January or February 2021 with the
researcher.

2. Throughout the Spring 2021 semester, submitting to the researcher course assignments and/or
reflections on classroom experiences that affirm or challenge the participant's gender identity.

3. Afinal individual reflection interview with the researcher of approximately 60 minutes over
Zoom at the end of the Spring semester (May or June 2021).

The total time required for the study is approximately 5.5-7.5 hours throughout the Spring 2021
semester. Participants will be compensated throughout the study for their time, regardless of whether
they choose to withdraw. Participants will be awarded $20 for participating in the initial Zoom interview.
A payment of $10 will be awarded to each participant for each month during the spring semester that
the participant submits at least one course assignment and/or reflection on classroom experiences that
affirm or challenge their gender identity. A final $20 will be awarded for participating in a second
individual interview at the end of the semester.

Each participant will be compensated a total of $80 throughout the spring semester for participation in
the study.

Contact the researcher, Carley Stieg, at carley.stieg@stthomas.edu with any questions or if you'd like to
participate in the study.
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APPENDIX D: INITIAL INTERVIEW GUIDE
| want to start by learning a little about your background. Where are you from? What brought
you to your college or university and degree program/major?

Tell me about yourself as a student. What types of classes have you taken? What classes are you
taking this spring (titles/formats)?

How would you describe your gender identity? Has this changed over time? If so, how and
when?

If changes occurred during college/your degree program, what prompted this change?

What additional identities do you hold that you believe affect your experience in the classroom?
Consider race, ethnicity, age, sexual orientation, socioeconomic status, religious or spiritual
affiliation, first language, national origin, military status, physical/emotional/developmental

ability, first generation student status

Tell me about your overall college/degree experience so far. Tell me about your classroom
experiences and interactions with faculty overall.

If your gender identity changed during college/your degree program, did your experiences in the
classroom change?

How (if at all) do you think that your gender identity has influenced your college experiences?

How (if at all) do you think that your gender identity has influenced your experiences in the
classroom specifically?

Have you ever felt uncomfortable in class or while engaging with class material because of
assumptions other people make about gender? Your gender identity? Tell me more. How did you
respond?

Do you feel that your professors support you as a student? Your overall wellbeing? If so, how? If
not, why not?

Do you feel that your peers support you as a student? Your overall wellbeing?

Describe specific assignments or course materials that have either affirmed or challenged your
gender identity in past courses.

14. What else would you like me to know about your experiences in college courses and classrooms

(specifically as it relates to your gender identity or genderism)?
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APPENDIX E: TRANSCRIBER CONFIDENTIALITY AGREEMENT

UNIVERSITY OF

& St.Thomas

Institutional Review Board

Transcriber Confidentiality Agreement

A. INSTRUCTIONS

Please read through the entirety of this form carefully before signing.

Electronic signatures are not valid for this form. After completing the required fields, please print and sign this
form in blue or black ink. After this form has been signed by the transcriber, it should be given to the principal
investigator of the research study for submission. After receiving the Transcriber Confidentiality Agreement, the
principal investigator should scan and upload the signed form to their IRBNet project package.

The transcriber should keep a copy of the Transcriber Confidentiality Agreement for their records.
This agreement is for transcribers only. However, if your duties as a research assistant include transcription, you

will need to review, sign, and submit the Transcriber Confidentiality Agreement as well as the Research Assistant
Confidentiality Agreement. Confidentiality agreements can be found in the document library in IRBNet.

B. CONFIDENTIALITY OF A RESEARCH STUDY:

Confidentiality is the treatment and maintenance of information that an individual has disclosed in a relationship of
trust and with the expectation that it will not be divulged to others in ways that are inconsistent with the
understanding of the original disclosure (the consent form) without permission. Confidential information relating
to human subjects in a research study may include, but is not limited to:

e Name, date of birth, age, sex, address, and contact information;
e Current contact details of family, guardian, etc,;

e Medical or educational history and/or records;

e Sexual lifestyle;

e Personal care issues;

e Service records and progress notes;

e Assessments or reports;

e Ethnic orracial origin;

e Political opinions, religious or philosophical beliefs.

As atranscriber you will have access to research information (e.g. audio or video recordings, DVDs/CDs, transcripts,
data, etc.) that include confidential information. Many participants have only revealed information to investigators
because principal investigators have assured participants that every effort will be made to maintain confidentiality.
That is why it is of the upmost importance to maintain full confidentiality when conducting your duties as a
transcriber during a research study. Below is a list of expectations you will be required to adhere to as a transcriber.
Please carefully review these expectations before signing this form.

Revised: 08/08/16
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C EXPECTATIONS FOR A TRANSCRIBER

In order to maintain confidentiality, I agree to:

1. Keep all research information that is shared with me (e.g. audio or video recordings, DVDs/CDs, transcripts, data,
etc.) confidential by not discussing or sharing this information verbally or in any format with anyone other than the
principal investigator of this study;

2. Ensure the security of research information (e.g. audio or video recordings, DVDs/CDs, transcripts, data, etc.) while
itis in my possession. This includes:

e Using closed headphones when transcribing audio taped interviews;

e Keeping all transcript documents and digitized interviews on a password protected computer with

password-protected files;

» Closing any transcription programs and documents when temporarily away from the computer;

e Keeping any printed transcripts in a secure location such as a locked file cabinet;

e Permanently deleting any digital communication containing the data.

3. Not make copies of research information (e.g. audio or video recordings, DVDs/CDs, transcripts, data, etc.) unless
specifically instructed to do so by the principal investigator;

4, Give all research information (e.g. audio or video recordings, DVDs/CDs, transcripts, data, etc.) and research
participant information, back to the principal investigator upon completion of my duties as a transcriber;

5. After discussing it with the principal investigator, erase or destroy all research information (e.g. audio or video
recordings, DVDs/CDs, transcripts, data, etc.) that cannot be returned to the principal investigator upon completion
of my duties as a transcriber.

Name of Transcriber: Madison Stieg
IRBNet Tracking Number: 1578643-1

Title of Research Study: Trans*forming College Classrooms into Gender Inclusive Spaces: A Case Study Amplifying
Transgender Voices

Name of Principal Investigator: Carley Stieg

By signing this form I acknowledge that I have reviewed, understand, and agree to adhere to the expectations
for a transcriber described above. I agree to maintain confidentiality while performing my duties as a
transcriber and recognize that failure to comply with these expectations may result in disciplinary action.

MLW | [4/2

v
Signature of Transcriber Date

Madlso Stieq

Print Name \J
Revised: 08/08/16
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APPENDIX F: IRB APPROVAL

UHIVERSITY OF —

St:rhﬂ.mas All for the Common Good™ ﬁ.?

Date: January 20, 2021
Tor Carley Stieg
From: Sarah Muenster-Blakley, Institutional Review Board

Project Title: [1578643-1] Trans*forming College Classrooms into Gender Inclusive Spaces: A Case
Sudy Amplifving Transgender Voices

Suhject: New Project Approved
Approval Date: January 20, 2021 Project report due: May 1, 2022
Dear Carley:

I have reviewed your protocel and approved vour project as reflected in the application that you
submitted, Please note that all research conducted with this project title must be done in accordance
with this approved submission. IRB approval does not expire; a Study Closure Form must bhe
submitted once all data collection and de-identification of data has been completed.

Please remember that informed consent is a process beginning with a description of the project and
assurance that the project is understond by the participants and their signing of the approved
consent form, The informed consent process must continue throughout the project via a dialogue
between vou and vour research participants, Federal law reguires that each person participating in
this study receive a copy of the consent form. All original records relating to participant consent
must he retained for a minimum of three vears upon completion of the project.

Amendments to targeted participants, fisk level, recruitment, reseanch pl'ncr:durm. or the consent
process as approved by the IRB must be reviewed and approved by the IRB prior toimplementing
changes 1o the research study. No changes may be made without IRB approval except (o eliminate
apparent immediate hazards to the participant.

Anv problems involving project pﬂﬂﬁ,lpﬂﬂlk or others must be reported to the TRE within one (1)
business day of the principal investigator's knowledge of the problem. & problem reporting form is
available in the IRBMNet Document Library or on the IRB website and should be submitted to
muend52adgthomas edu, Any nomcompliance or complaints relating to the project must be
reported immediately,

Please direct questions at any time to Sarah Muenster-Blakley at (631) 962-0035 or
muen52etst thomas.edu. Twish yvou success with your praject!

Sincerely,
Jarihs 11 Jusreton BLMLy

Sarah Muenster-Blakley, M.A., CIP
Chair, Institutional Review Board

2115 Surmmit Avenue | Sk Faul, MM 55105 US4 | Equal Dpporbunity Employer | stthomas.edu
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APPENDIX G: FINAL INTERVIEW GUIDE

. When I write up my findings, I’ll have a table describing each participant and their
identities, pronouns, institutions, and areas of study. How should | describe your
institution and area of study accurately while keeping your identity anonymous?

. After reviewing your monthly written reflections, I have a few follow-up questions for
you about some of your experiences. (Insert participant-specific follow-up questions.)

. You’ve perhaps been reflecting on your classroom inclusion and gender identity in a
different or at least more directed way this semester because you’re a participant in this

study. Whether positive or negative, how was this experience for you?

. Is there anything you’ve reflected on in these past few months in terms of themes to your
experiences that you’d like to share?

(If applicable) As an academic yourself/someone who studies trans experiences, is there
anything you hope I’ll consider as [ move to the next phase of the study?

. Is there anything else you’d like me to know about you or your experience with
coursework/classrooms that might be relevant to the study?
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APPENDIX H: MONTHLY WRITTEN REFLECTION PROMPTS
Prompt: Please reflect on the following and type your responses below:

1. In what ways (if any) has your gender identity been affirmed in your course experiences
this month? Describe specific examples when possible.

Consider course materials (syllabi, readings, videos, cases), assignments, in-class
activities, projects, instructor and peer verbal and nonverbal communication,
classrooms/physical spaces.

2. In what ways (if any) has your gender identity been challenged in your courses
experiences this month? Describe specific examples when possible.

Consider course materials (syllabi, readings, videos, cases), assignments, in-class
activities, projects, instructor and peer verbal and nonverbal communication,
classrooms/physical spaces.

3. As astudent it can be difficult for us to separate personal experiences from coursework.
Have you experienced anything in your personal life connected to your gender identity this
month that you believe has impacted your course experiences?

4. We all hold many identities that may impact our experiences in courses. Have your
experiences in class this month been impacted by any additional identities that you hold? If
so, how?

Consider race, ethnicity, age, sexual orientation, socioeconomic status, religious

or spiritual affiliation, first language, national origin, military status,
physical/emotional/developmental ability, first-generation student status.

5. Is there anything else you’d like to share about your experiences this month that may be
relevant to the study?
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